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MEd Tertiary and higher education 
Use this worksheet to rate your abilities to find out if this Masters programme is suitable for you. 

Instructions
1. Graph 1 is the profile of a student who is suited to this subject. 
2. Circle the statement that you feel best represents you on each of the 12 abilities below. 
3. Plot your profile on Graph 2 and compare this with the suitable entry profile.
4. If your scores fall below the suitable entry profile, access the learning materials embedded in this document. 
5. After working through the learning materials repeat steps 1 and 2 and compare your profile with the suitable entry profile. 
6. If it is a match then you should apply for a place on the programme.

[image: ]
  [image: ]
Suitable ProfileYour Profile




	Ability 1 Referencing

	How competent are you at referencing and citing resources?

	0
	 I have no understanding of referencing

	
	1
	I am aware of the concept but have not used referencing

	
	2
	I have limited experience of referencing

	
	3
	I have used referencing, but not the UHI referencing system

	
	4
	I have used the UHI referencing system previously

	
	5
	I use the UHI referencing system regularly and am fully familiar with it




	Ability 2 Research cycle

	When selecting and using robust academic sources….
	0
	I have no understanding of the research cycle

	
	1
	I am aware of the research cycle but I have not engaged with it

	
	2
	I have engaged with the concept of the research cycle at undergraduate level but as part of a research project

	
	3
	I have engaged in very small scale research activity and understand the significance of research cycle

	
	4
	I have successfully engaged with undergraduate dissertation level research and the research cycle

	
	5
	I fully understand the research cycle and engage with it in ongoing my research activity




	Ability 3 Reading, analysing and synthesising

	When reading analysing and synthesising source materials…
	0
	I have no concept of reflective professional practice

	
	1
	I have a limited understanding of reflective professional practice

	
	2
	I have no opportunity to reflect on my professional practice

	
	3
	I have read, but never written reflectively

	
	4
	I have written reflectively about my professional practice but I have not received any guidance or feedback on this

	
	5
	I write reflectively about my professional practice after having had guidance and feedback on it.




	Ability 4 Critical Analysis

	My understanding of critical analysis is…
	0
	I have no understanding or experience of planning a teaching session

	
	1
	I have never planned a teaching session but I have some idea of how this might be done

	
	2
	I have some idea of how to plan a teaching session but have never enacted this

	
	3
	I have understand how to plan a teaching session and I have assisted others in planning a teaching session.

	
	4
	I have planned and delivered a limited number teaching sessions

	
	5
	I have planned and delivered multiple teaching sessions



	Ability 5 Researching

	When researching to write my assignments…

	0
	I have a limited understanding of my own strengths and weaknesses and I have never analysed them.


	
	1
	  I have a good understanding of my own strengths and weaknesses but I have never analysed then formally.


	
	2
	I am not aware of the SWOT framework.

	
	3
	I am aware of the SWOT framework but I have never used this to analyse my own strengths and weaknesses.

	
	4
	I am fully aware of my personal strengths and weaknesses and have used SWOT analysis to assess them.

	
	5
	I am fully aware of my personal strengths and weaknesses and have used SWOT analysis to assess them.



	Ability 6 Research Methods

	When considering research and research methods, I…

	0
	I have no concept of subjectivity and objectivity

	
	1
	I have a limited understanding of subjectivity and objectivity

	
	2
	I am familiar with the terms subjectivity and objectivity

	
	3
	I understand the terms subjectivity and objectivity

	
	4
	I fully understand these terms

	
	5
	I am confident I can explain these terms to others




	Ability 7 Reading and Evaluating

	When reading and evaluating published research …

	0
	I have no understanding of the term ‘netiquette’

	
	1
	I have an idea of what this term might relate to

	
	2
	I understand the concept of netiquette but do not see the need to practice it

	
	3
	I practice netiquette but do not fully understand it

	
	4
	I understand the concept of netiquette and attempt to practice it most of the time

	
	5
	I fully understand and appreciate the need to practice netiquette at all times



	Ability 8 Research Cycle

	When thinking about the research cycle…

	0
	I do not know how to assess the quality of academic evidence

	
	1
	I understand that there is a difference between academic and non-academic evidence but I not sure what it is

	
	2
	I recognise the difference between academic and non-academic evidence but I have never had to assess this in practice

	
	3
	I have had to assess the quality of academic evidence but only on the odd occasion

	
	4
	I have had to assess the quality of academic evidence at undergraduate level

	
	5
	I am fully aware and experienced in assessing the quality of academic evidence



	[bookmark: _GoBack]Ability 9 Online Environment

	When working in an online environment…

	0
	I do not know how to read effectively

	
	1
	I understand that it is important to read effectively, but I have never been shown how to do this

	
	2
	I understand the concept of effective reading but have never had to do this

	
	3
	I am familiar with the concept of effective reading and have had to engage in this from time to time

	
	4
	I have read effectively at undergraduate level

	
	5
	I am experienced and competent at reading effectively.



	Ability 10 Communicative Action

	Can you deliver and plan a session of learning and teaching?

	0
	I do not know what communicative action is

	
	1
	I am aware of this concept but have never engaged with it

	
	2
	  I am aware of communicative action but I have no experience of engagement with it

	
	3
	I fully understand this concept but have not engaged with it

	
	4
	I am fully aware of communicative action and understand it but I have never engaged with it

	
	5
	I am fully aware of and understand the concept of communicative action and I practice this



	Ability 11 Assessing Student Learning

	Can you assess students’ learning in your discipline?

	0
	I do not know how to assess student learning

	
	1
	 I have some experience of assessing student learning through being a student myself

	
	2
	I have observed other assessing student learning

	
	3
	I have limited experience of assessing student learning myself

	
	4
	I have assessed student learning before but I have no formal training

	
	5
	I have formal training, knowledge and experience of assessing student learning



	Ability 12 Academic Writing


	Can you develop high quality learning resources?
	0
	I have no experience of academic writing

	
	1
	I understand that academic writing is different from other forms of writing but I have never had to practice it

	
	2
	 I understand the concept of academic writing but I have limited experience of doing it

	
	3
	I have written academically but not for quite some time

	
	4
	I have experience of writing academically at undergraduate level

	
	5
	I have plenty of competence and experience of writing academically





	Here are the Learning resources for Access to MEd Tertiary & Higher Education, use these to enhance your ability to be successful on this master’s programme.
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Referencing/Referencing.txt

http://induction.uhi.ac.uk/Effective-Learner/Referencing-and-Plagiarism/index.html






Research Cycle/The Research Cycle.txt

http://showcase.uhi.ac.uk/previews/ATM/resources/GD/The%20research%20cycle/dev/index.html






Research Cycle/Understanding the Research Cycle.pdf




Understanding the Research Cycle 



“If I have seen further it is by standing on the shoulders of giants” 



Isaac Newton 1676 



This phrase is often attributed to Isaac Newton but Newton is probably repeating something he has 



already heard and the phrase might well be traceable back to Bernard of Chartres in the 12th century.  



Nevertheless, this illustrates how incremental additions to the body of knowledge brings us to the state 



of knowledge we have today and will be laying the ground for the knowledge we will enjoy tomorrow.   



The research cycle is an intrinsic part of that process.  As researchers, we first need to become familiar 



with the current state of understanding about a topic or a subject and from that we can then identify any 



gaps in that body of knowledge that can be filled by research. It is important to note that not all knowledge 



gaps can be filled by research, at least not at the moment.  For example, we do not have a clear picture 



of what is happening in real time in the brain when we go shopping or drive a car or when we eat different 



foods.  We have a general idea, but at the moment, we do not have the technology to access real-time 



images of the activity within the brain while undertaking these activities so filling this knowledge gap is, 



at the moment, not possible. 



There are other gaps in knowledge that can be filled by research but this will be based upon previous 



research, some of which has been carried out by leaders in the topic of field and these researchers are 



Newton’s “giants”.  A good example of a knowledge gap might be where we know that people who live in 



an urban setting engage in certain behaviors but we might well not know whether people who live in a 



rural setting engage in the same or different behaviors.  Thus, it is feasible to try and fill this knowledge 



gap by conducting the research in a rural setting to see if the results match those found in an urban setting.  



It is only by understanding the knowledge landscape that exits already that we can identify areas of the 



unknown. 



The research cycle, then, is about understanding what is already known, identifying a knowledge gap and 



then designing a piece of research that can produce findings that will fill that gap.  Researchers will then 



report their findings, usually by publicising them in a peer reviewed journal.  At this point, the findings will 



become part of the body of knowledge.  An important part of the report of findings will be a critical 



analysis of the existing knowledge base and the research that has been reported.  In other words, the 



researchers will need to be critical of their own work and identify any shortcoming s (and strengths) 



associated with their work.  Beyond this, the researchers should note any gaps in knowledge that have 



not been filled by their research.  This in effect is where they ask more questions or call for more research 



to be done in that particular area. 



Of course, the vast majority of research findings will make a small incremental advance in knowledge but 



occasionally, findings of significant or profound importance are made that the body of knowledge either 



in relation to the topic or field, that a seismic shift in understanding is required.  This is often a 



controversial  process and has been known by the term coined by Khun (2012); “paradigm shift”.   











The research cycle can be illustrated thus: 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



 



Define area of interest 



Background research: 



Understand pertinent 



body of knowldge 



 



Identify a gap in the 



knowledge base 



Design research to fill the 



identified knowledge gap 



Devise a research 



question / hypothesis 



Ethically gather and 



analyse data 



Consider findings in light 



of the existing body of 



knowledge 



Critically draw conclusions 



and add to body of 



knowledge closing a gap 



in that knowledge 











This is a relatively simple illustration that does not detail every aspect of the process.  For example, the 



phase for designing a research question or hypothesis will be informed by the researcher’s philosophical 



stance, or view of the world and the nature of reality.  A reality out in the world that exists apart from 



humans is different from the reality of the experience of existence of humans.  In this sense, one can view 



reality as an objective form existing apart from human experience yet we can argue that only the 



experience of reality actually matters.  This can become a very complex field of philosophy and is not 



something that can be examined in any great detail here. 



Reference: 



Kuhn, T. (2015). The structure of scientific revolutions. Chicago, Ill.: The University of Chicago Press. 












Reflective Professional Practice/Reflective Writing.txt

http://showcase.uhi.ac.uk/previews/ATM/resources/GD/Reflective%20writing/dev/index.html






Planning a Teaching Session/Planning a Teaching Session.docx

Planning Template for Peer Teaching and Learning Session


Planning Essentials


			Session Title


			





			Date and Time


			


			





			Venue


			





			Participants


			





			Aim


			





			Objectives


			1


2


3





			Resources needed


			











Plan


			Beginning


			





			


			





			Main section


			





			


			





			


			





			


			





			


			





			


			





			


			





			


			





			Ending


			





			(plan carefully)


			











Your audience / learners will appreciate it if you finish in a timely way!  Remember that a variety of learning activities will keep your audience engaged and increase their understanding of your topic.
You can use the session time grid below to plan your session in more detail.


Session Time-Grid


			Time


			Participant Activity


			Facilitator activity


			Resources required


			Objectives met





			


			


			


			


			





			


			


			


			


			





			


			


			


			


			





			


			


			


			


			





			


			


			


			


			











Some hints for planning a workshop, using the Planning Template


			Session Title


			Write your initial idea for the session





			Date


			Check the date is correct, check your personal diary, work rota, etc





			Venue


			





			Participants


			





			Aim


			State the overall aim of the session





			Objectives


			List the learning outcomes for the session
What new knowledge will the learners have gained?
What will the learners be able to do after this session?
Eg ‘The learners will be able to describe a rash accurately’





			Resources needed


			Complete this as you actually do your planning, making a list of what you will need.
eg PowerPoint, flipchart, handouts, reflections form, visual aids, patient, etc











			Beginning


			Consider showing your objectives and give a brief outline of the session plan


Consider asking the participants for their learning needs





			Main section


			Use a variety of learning methods, eg case discussions, small group brainstorming, videos, demonstration of a particular skill, role play etc. If you involve the learners in doing tasks it will enhance their understanding.


Use PowerPoint sparingly, aim for around 6 slides, each with maximum 6 bullet points, and each line around 6 words.





Teaching should involve all 3 domains of learning – think about skills and attitudes as well as knowledge.


[bookmark: _GoBack]





			Ending


			Opportunity for recording reflections on a personal reflection form
Invite learners to state a key point they have learned during the session


Summarise the learning
Consider asking for evaluation and feedback











Example of a Session Time Grid


			Time
minutes


			Participant Activity


			Facilitator activity


			Resources required


			Objectives





			1


			Listening


			Intro, show session objectives


			PowerPoint


			





			5


			Brainstorming session objectives


			Facilitating, stimulating ideas


			Flipchart


			





			10


			Listening


			Talking, lecture


			PowerPoint


			1,2,3





			20


			Group task


			Facilitating


			Paper, pens


			2





			40


			Plenary feedback


			Collating ideas


			Flipchart


			2





			45


			Listening


			Talking, demonstrating


			Volunteer


			3





			50


			Writing reflections


			Clarifying


			Reflections form


			1,2,3





			55


			Listening


			Summing up


			


			1,2,3





			58


			


			Finish 2 minutes early


			


			









When you have finished using all these tips, delete everything in italics, leaving your own plan intact!


We hope you enjoy doing your session, and we look forward to attending.


Used with Permission: Damian Kenny www.damiankenny.co.uk 






Personal Strengths  Weaknesses/Analysing Personal Strengths and Weaknesses.txt

http://showcase.uhi.ac.uk/previews/ATM/resources/GD/Analysing%20personal%20strengths%20and%20weaknesses/dev/index.html






Personal Strengths  Weaknesses/Promoting Reflection and SWOT Analysis.pdf




SWOT Analysis 



A new approach to learning can seem daunting at first and you might be wondering just what’s in it 



for you and how to go about it.  One of the great things, though, is that we are a team together 



which means that everyone brings something to this conference and there is a real opportunity for 



mutual support.  Let’s use an opportunity now to look at the characteristics of the team in relation 



to getting maximum benefits from this online group.      



How good do you feel your technical skills are?  Have you engaged in any other kinds of online 



discussions?  How is your time management?  Do you have regular access to this group and how 



much time do you have to pace your contributions and learn from the discussions?  These are some 



things you might think about in relation to what you bring (and can therefore support others) and 



challenges you might face (which others can support you with).  



What you get out of the learning should be worthwhile in relation to supporting and easing your 



studies and developing your learning and academic writing.  What do you see are the opportunities 



which this online group brings to you?  What other things might get in the way of realizing these 



opportunities?     



Strengths, Weaknesses, Opportunities and Threats (SWOT analysis) is a management tool used 



worldwide by managers to help them to analyse a situation as part of strategy development. You 



may have heard of it in relation to thinking about yourself when you are considering applying for a 



new job or changing career direction.  It has many, many uses.  We can use it to analyse the features 



of our team and this online group. 



 



STRENGTHS AND WEAKNESSES ARE INTERNAL 



Strengths (relate to ‘you’ in this team), 



e.g. 



experience of Internet discussion areas 



 



 



Weaknesses (also relate to you), eg 



this is the first time you have used the 



virtual learning environment (VLE); 



unsure how to participate   



     



OPPORTUNITIES AND THREATS ARE EXTERNAL 



Opportunities (relates to what Webgroup 



discussions can offer), e.g. 



huge opportunity to learn from the 



perspectives of others 



potential to make your learning more 



effective 



Threats (relates to what can compete for 



Webgroup use), e.g. 



need to read books as well 



 



 



 



 



Task: to compile strengths, weaknesses, opportunities and threats.  To this end, outline your own 



SWOT analysis.   












Objectivity  Subjectivity/Objectivity  Subjectivity.txt

http://showcase.uhi.ac.uk/previews/ATM/resources/GD/Objectivity%20and%20subjectivity/dev/index.html






Netiquettes/Netiquette.txt

http://showcase.uhi.ac.uk/previews/ATM/resources/GD/Netiquette/dev/index.html






Assessing the Quality of Evidence/Assessing the Quality of Evidence.txt

http://showcase.uhi.ac.uk/previews/ATM/resources/GD/Assessing%20the%20quality%20of%20evidence/dev/index.html






Assessing the Quality of Evidence/Gathering evidence.txt

http://induction.uhi.ac.uk/Effective-Learner/Finding-resources/index.html






Effective Reading/Reading analysing and synthesising source materials.txt

http://induction.uhi.ac.uk/Effective-Learner/effective_reading/index.html






Effective Reading/Effective Reading.txt

http://induction.uhi.ac.uk/Effective-Learner/effective_reading/index.html






Communicative Action/Communicative Action.txt

http://showcase.uhi.ac.uk/previews/ATM/resources/GD/Communicative%20action/dev/index.html






Assessing student Learning/Assessing Students Learning.txt

https://www.brookes.ac.uk/services/ocsld/resources/methods.html






Academic Writing/Academic Writing.txt

http://induction.uhi.ac.uk/Core-Skills/induction-academic-writing/index.html
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